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Component 1

TEMPLATE 1.1: SIP Leadership Team Composition
	SIP Leadership Team Member Name
	Leader-

ship Chair? (Y/N)
	Position
	Name of Subcommittee(s) (when applicable)

	Corey Gardenhour
	Y
	Principal
	Process Evaluation

	Vera Peters
	Y
	Kindergarten Teacher
	School Profile

	Jennifer Snodgrass
	Y
	3rd Grade Teacher
	Beliefs and Mission

	Jancey Bennett
	Y
	4th Grade Teacher
	Curriculum/Instructional

	Jackie Harris
	Y
	5th Grade Teacher
	Action Plan Development

	Sherry Hamm
	N
	Custodian
	Action Plan Development

	Curt Alexander
	N
	Mayor
	School Profile

	Carrie Seeley
	N
	Mountain States/Parent
	School Profile

	Crystal Vanhuss
	N
	P.E Teacher
	School Profile

	Pam Norris
	N
	Librarian/ESL
	Curriculum/Instructional 

	Karen McNeil
	N
	Instructional Assistant
	Curriculum/Instructional

	Bonnie Peters
	N
	Cafeteria Manager
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	


TEMPLATE 1.2: Subcommittee Formation and Operation

	Subcommittee for COMPONENT 1 School Profile and Collaborative Process

	Member Name
	Position
	Chair

	Vera Peters
	Kindergarten teacher
	Y

	Ginger Deloach
	2nd Grade Teacher
	N

	Crystal Vanhuss
	Physical Education Teacher
	N



	Regina Wilder 
	School System Health Coordinator
	N

	Lorrie Ferrell
	School Nurse
	N

	Emlie Madgett
	5th Grade Student
	N

	Chloe Garbe 
	5th Grade Student
	N



	Carrie Seeley 
	Mountain States Health Alliance/Parent 
	N

	Curt Alexander
	Mayor
	N


	Component 1 Subcommittee has met to address critical components of the SIP and minutes are on file.
	 FORMCHECKBOX 
 YES
	 FORMCHECKBOX 
 NO

	

	Subcommittee 1 Chair Signature


	Subcommittee for COMPONENT 2  Beliefs, Mission and Vision

	Member Name
	Position
	Chair

	Jennifer Snodgrass
	3rd Grade Teacher
	Y

	LeeAnn McClure
	3rd Grade Teacher
	N

	Tracy Hayes
	Parent
	N

	Lisa Kind
	4th Grade Teacher
	N

	Cindy Foley
	Custodian
	N

	Theresa Fragale
	Cook
	N

	Joyce Grindstaff
	Special Education Assistant
	N

	Rebecca Hale
	Music Teacher
	

	Frank Faniola 
	Art Teacher
	


	Component 2 Subcommittee has met to address critical components of the SIP and minutes are on file.
	 FORMCHECKBOX 
 YES
	 FORMCHECKBOX 
 NO

	

	Subcommittee 2 Chair Signature


	Subcommittee for COMPONENT 3
Curricular, Instructional, Assessment, and Organizational Effectiveness

	Member Name
	Position
	Chair

	Jancey Bennett
	4th Grade Teacher
	Y

	Pam Young
	Kindergarten Teacher
	N



	Rhonda Bolton
	1st Grade Teacher
	N

	Christa Ramsey
	Special Education Teacher
	N

	Randy Lacy
	Special Education Coordinator
	N



	Pam Norris
	Librarian/ESL Coordinator
	N

	Bonnie White
	Parent
	N

	Karen McNeil
	Educational Assistant
	N

	Peggy Moore
	Secretary/Bookeeper
	N


	Component 3 Subcommittee has met to address critical components of the SIP and minutes are on file.
	 FORMCHECKBOX 
 YES
	 FORMCHECKBOX 
 NO

	

	Subcommittee 3 Chair Signature


	Subcommittee for COMPONENT 4 Action Plan Development

	Member Name
	Position
	Chair

	Jackie Harris
	5th Grade Teacher
	Y

	Courtney Mathena
	1st Grade Teacher
	N

	Candace Patai
	5th Grade Teacher
	N

	Trudy Colbaugh
	Parent
	N

	Karen Vance
	Secretary
	N

	Noelle Jenkins
	Instructional Assistant
	N

	Doris Woodby
	Cook
	N

	Sherry Hamm
	Custodian
	N

	Diana Shepard 
	Speech Teacher
	N


	Component 4 Subcommittee has met to address critical components of the SIP and minutes are on file.
	 FORMCHECKBOX 
 YES
	 FORMCHECKBOX 
 NO

	

	Subcommittee 4 Chair Signature


	Subcommittee for COMPONENT 5  The School Improvement Plan and Process Evaluation

	Member Name
	Position
	Chair

	Corey Gardenhour
	Principal
	Y

	Cheryl Pitts
	Guidance Counselor
	N

	Laura Blevins
	Second Grade Teacher
	N

	Tim Tapp
	Minister of Emmanuel Baptist
	N

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


	Component 5 Subcommittee has met to address critical components of the SIP and minutes are on file.
	 FORMCHECKBOX 
 YES
	 FORMCHECKBOX 
 NO

	

	Subcommittee 5 Chair Signature


TEMPLATE 1.3.1: Data Sources (including surveys)
	Data Source
	Relevant Findings

	Student Survey
	Admiration in teaching signifies that 99% students believe their teachers want them to do their best, with 97% of them being proud of their work.  Again 97% like the classroom in which they learn, but surprisingly only 77% feel safe in the school environment. Again, 97% believe it is important to obey rules, and of these 20% feel that those who break the rules are “sometimes” treated the same by the principal and teachers. Note that 91% see the principal all around the school and 87% feel they can ask him for help.  Feelings come into view with 77% believing that most of the kids they know at school like them and only 74% felt that teachers care about them, although 99% again, did believe that teachers want them to do their best. 

School improvement will seek strategies to help with the 72% who do not like to be in the library, and 65% who feel the cafeteria is not a nice place to eat lunch.  Fifth Grade classrooms added a beautiful aquarium to the cafeteria and K-Kids will add another plant terrarium for viewing. K-Kids are meeting and hopefully will designate the cafeteria as a project this year. The newly revised Accelerated Reader program will be implemented to bring the library percentage up. Also, the school wide encouragement to empower children to read more nightly will enlighten the joy of reading on student’s own time.  D.E.A.R. time at school with friends will develop those “just for fun” reading moments

	Parent Survey
	Optimistically, parents revealed that rules are known throughout the school with 100% of the 170 surveys returned also stating that with rules 92% of them feel their child is in a safe environment conducive to learning.  Within the 90th percentile, parents felt learning was important (97%), school is a good place to learn (95%), their child gets along well with others (99%), they know expectations for behavior (97%)  and teachers reward good behaviors, their child fits in at school and they like the school (90%, respectively).  91% feel comfortable talking to the principal and when it comes to discipline they feel their child is treated fairly.  The 80th percentile feel the school and playground looks good (88%), the school personnel are friendly(88%), their child’s belongings are safe  (86%), school work is challenging (84%) and satisfied with social progress (88%), talk to teachers easily (80%), teachers and principal make them feel good (88%) with 82% feeling welcome, and academic progress in reading being satisfied (83%).  The 70th percentile dealt with concern in academic progress (77%) showing across the board questioning about teacher assistance (70%) with (70%) satisfaction seen with writing and math progress.  Reading progress was satisfied at 83%.

School Improvement will merit the strengths with continuation and justify the concerns with implementations that will reveal progresses through more teacher support for growth. Along with the strong history of parent collaboration the school site can quickly increase percentages in areas that front a miscued perception of friendliness.  The teamwork of the recent Family Reading Night allowed an open door for this invitation to build strong ties in educating children.    


	SCI-R School Climate Inventory

(CREP)
	A school climate survey was administered to teachers and parents to determine the current climate of the school.  West Side Elementary has had a high turnover rate of administration over the last ten years.  There have been eight principals in the last ten years.  The survey showed that that parents and teachers felt that there needed to be established administrative continuity.  The highest correlations reported by the survey were school leadership and instruction.  The lowest averages were order, collaboration, and involvement.  97% of the subjects felt that students participated independent of discrimination based on socioeconomic factors and race.  96.3% felt that the administration believed that all students could learn.  95.5% of faculty and staff felt that the school had a consistent set of goals that promoted student achievement.  95.5% of parents felt that teachers used a variety of teaching strategies to individualize instruction for West Side students.  Some areas of relatively low agreement were the fact that misbehavior disrupted the teaching process (43.1), student participation in school-related problems (46.3), student tardiness or absence from school not a major problem (51.2), and teachers, administrators, and parents assuming equal responsibility for student discipline (60.8).   

	Community Survey

Conducted by West Side Children
	Yes

No

Do Not Know

Do you feel the Elizabethton City Schools are a visible part of the community?

72

11

16

As a member of our community, do you feel welcome in our schools?

87

0

13

Do you feel our schools are a safe learning environment for students and employees?

88

3

12

Are the academic needs of students being met in our school system?

66

13

23

The K-kids service organization surveyed 102 people at Pizza Inn to see how the community felt about the school system.  This project was designed for students to be involved in getting feedback from the West Side community about the school system and the school.  Several of the scores reflect the dissonance in the community about the recent change in school system

	Teacher Forum
	Subcommittees were produced with stakeholders being reassigned to meet exemplary requirements.  Minutes are on hand for review.

	Community/Parent Focus Group
	Each month a meeting (PTAC) is held with parents to review and plan projects to promote school communication and collaboration for the betterment of West Side School. Growth in the after school meeting has expanded this year. Minutes from PTAC meetings are available for review.

	Standardized Testing
	Stakeholders develop SIP plans with data from the  yearly TCAP

 And 5th grade Writing Assessment

	Chamber of Commerce
	Provided community characteristics and demographics




TEMPLATE 1.3.2: School and Community Data
	Narrative and analysis of relevant school and community factors:

	Historical Background
Cradled between two towering oak trees simmers the established learning environment of West Side School.  Ever changing, yet educationally grounded, the heritage of our West Side legacy radiates accomplishments that advance us through time to 2007.  West Side's history, this school year was diligently collected through the excitement of our student -directed K-Kids Club, which has generated community projects since 2004.


The group of 32 members discovered historical data that culminated in a 100th day celebration, January 25, 2006, which honored former 100 year old teacher, Mrs. Donna Netherland.  Guided by an entertaining voice, the present 233 students became her prepared classroom and absorbed life-long knowledge about our West Side School. Surrounded by antique desks, a school bell, textbooks and inked sketches of the three school sites, her classroom transformed into the year 1929. City educator, Mr. Bill Armstrong, painted the school sketches.


Once again in a teacher-role, Mrs. Netherland shared stories, as only one of West Side's reputable teachers can present. Student led questions revealed that "West Side was an emergency formed school in the West End of town, which would only be housed for a few months in two small homes at the foot of Orchard road. The homes were given to the city by the Bemberg and Glanzstoff Corporation, with the promise to provide a school for the rapidly growing West End community.   That was August 8, 1929.  Well, a few months became 19 years, as a new school was not built on Burgie Street until 1948!"  Of interest to all that attended this memorable event was the fact that, "School began daily with the ringing of a large school bell and eager children running out of their homes to go to school!"


Walking field trips were taken by students, teachers and parents to observe the construction on Burgie Street of a new school building, which did not include a cafeteria.  Food would be prepared at Immanuel Baptist church and    transported daily to the hallway - lined tables and hungry first through sixth graders.  Photographs of West Side School are featured in The Watauga Spinnerette, (May 1952).  Former principal, Mr. Will Andrews gave this issue to K-Kids for our archives.


Continued captivating and laughter-filled moments mesmerized listeners with stunning information that West Side's annual monarch butterfly project began 89 years ago in the reading books of Mrs. Netherland's first graders when she "took the children out into the meadows around the school houses to collect monarch caterpillars so that everybody could see them turn into a butterfly."  This event continues to be a highlight of learning every autumn.  The project was chronicled in the J.C. Press, September, 2005.


K-Kids furthered the historical foundations by honoring former faculty and staff members with an after school tea on January 24, 2007.  By interviewing the fun-filled group, it was learned that special events included Wild Cat Day, Gold Dust, Family Reading Night, Career Day, and Space Week which won the TEA Space Award in 1993.  K-Kids revealed memories that documented the highly successful population of students who yearly passed amongst these walls - walls that are now shaded by maturing oak trees.  


The original building contained a multipurpose room, which presently are the second grade classrooms. Community growth saw additions constructed in 1968 with 4 classrooms, a gym and a cafeteria.  A larger multi-media library and classroom were added in 1981. The library had been located in the present third grade classroom and was shared with the principal.  West Side did not have a secretary until 1973 when Ms. Gayle Heaton arrived and remained for 23 years.  The first computer entered the building in 1982 and was in Principal Willie Church's office. Further development was seen in January 2001 when a shared music/art room, a primary classroom and a teacher assistant room was built at a cost of $300,000 dollars.  Playground space, track area (1995), Kids -Team tennis and a resurfaced tennis court; with out door learning areas have added needed advantages to physical awareness in the school curriculum.  In the spring, Earth Day honors an annual clean up of the school grounds. 

 
The leadership of the schoolhouses was first principled by Ms. Bertha Hyder.  Guidance provided at the new school was under Ms. Alice Hyder who presided as principal for 27 years.  Numerous faculty and staff have facilitated extended learning with educational nurturance and dedication for 87 years.  Mrs. Netherland was graciously honored with 34 red roses at our 100th day historical celebration.  Her tenure is presently the longest recorded one at our school.  

The classroom audience on this special day also witnessed another historical event, as Mrs. Netherland was crowned West Side's May Day Queen of 2006.  May Day tradition has permeated throughout a time spa of ribbons circling May Poles and crowning of the Queen and King, upbeat music and the creative arts.  May Day performances are readily shared by returning students and colleagues.  The original May Pole still stands at the east end of our building.  It was hand-painted by Ms. Suze' Coetzee, community artist, in honor of retiring teachers, Mr. Bill Scott and Ms. Joyce Sweeney (2004).  


 History has a message to be voiced that only participants can fathom.  History is meant to be voiced and shared.  Weekly school communication has been published in the form of newsletters, The West Side Story, The West Side Pride, The Friday Note, and The Wildcat News.  Yearly annuals document the faces of our commitment to being here. During our 87 years, and as stated in the 1973-74 annual "many have come and gone - all having left a little of themselves to become a part of warm memories", and the educational traditions West Side School continually offers. 

Recently, the cultivators of our oak trees were surprisingly discovered when a former student “guestimated” planting rather "large oak seedlings during his second grade year (1965)."   Fortunately, the beauty and strength of our trees was rescued in the autumn of 2005 and will provide a fortress for pondering enriching teachable moments in history for all who enter the path of learning as a West Side Wildcat. West Side pride and knowledge travels onward in the minds of our students.  

Ms. Netherland gathered admiration from students and colleagues through the years.  Her K-5th grade classroom on January 25, 2006 lovingly shared her last teachable moment as she celebrated 101 years of living on January 31, 2006 and quietly passed away on February 20, 2006.  For this historical moment, we are most grateful.  
During the 2007 School Year, Mrs. Pam Norris, Mrs Joyce Sweeney and Mr. Corey Gardenhour worked on a project to increase the technology at West Side.  Northeast State Community College donated 65 computers to the school which outfitted every classroom with at least four new computers.  The PTAC, lead by Tracey Hayes, has also outfitted many of the rooms with smartboards this school year in a multiyear focus on increasing technology in our school.

With a look to the future, Mr. Corey Gardenhour has a dream for a four classroom addition and a full size gymnasium.  The school system has asked for the capital expenditure to renovate the school.  This will allow our school to grow and allow services to expand for our students. 
School Characteristics 

West Side Elementary began operations in 1929 in two houses in a developing part of Elizabethton, Tennessee known as the west end.  The current facility houses 14 classrooms with a student population of 242 students as of October 2007.  Grades kindergarten through fifth make up the grade structure for instruction which is carried out over 180 school days for six and one half hours of daily operation.  Two classrooms currently assist special education, with one housing special needs, one shared studio for music and art, and one guidance room.  Gifted classes are available each morning.  Two office spaces are available for two dedicated workers.  Medical issues are handled through the office and guidance room, with the school nurse contacted if needed.  West Side School is one of six schools within the ELizabethton City School System.  The system consists of one preschool, three elementary schools, one junior high and one high school.  Elizabethton city schools are part of Carter County, which is located in the northeastern part of Tennessee.  Carter County demographics are shared under Community Characteristics. 

The school has a most colorful history and has enjoyed tremendous parent and community support.  Student success is apparent in academic and extracurricular activities which merits a stability that cornerstones the school’s illustrious history.  Academics have been previously mapped, as well as scoped and sequenced.  Currently the Learning Focused Strategy is used for lesson planning and curriculum enrichment. The Growing Healthy Program is paralleled with themes in the primary grades and taught. Curriculum offerings within the general classrooms include: reading, math, language arts, science, social studies, and spelling.  Library; with multiple computer access, physical education, music, art, speech and guidance are weekly available for all children.

Students, families, paraprofessionals and credentialed teachers follow a traditional school calendar.  The school starts in mid-august and last until the end of May, with the 2007-2008 school year beginning on August 17th and concluding on May 26th.  Teacher in-service began August 13th.  Teachers work 200 days a year with students attending classes for 180 days.  The school day length is 6 ½ hours with kindergarten being 5 ½ hours.  There are four nine week grading periods in the current school year.  Grades are reported to the parents twice during a nine-week grading cycle; once at midterm and again at the final term of the grading cycle. 

Of optimal importance to the success of West Side School is the ongoing safety of our children.  Parents are made aware of this valued concern at the first PTAC meeting and with continued classroom and total school communication.  A safety flipbook is visible in each classroom with updates constantly be addressed.  A new medical alert safety plan has been maximized during the early school year and practiced through drills in each classroom.  Students are aware of all safety plans through monthly drills when strategic observation ensures practical steps are solidified.  State health and fire inspectors come annually to inspect the building.  Fire and tornado drills, along with lockdowns and evacuations are practiced regularly.  West Side School’s surveillance cameras are currently being updated from one located at the main entrance to 4 throughout the building.  A buzzer/intercom system allows for monitoring of persons entering the front door of the building.  Visitors and volunteers are monitored through a sign in/sign out area at the front office.  The school intercom has been updated to relay messages to the outdoor areas as well as all interior areas.  Two-way radios are available to designated personnel and at each grade level.  Office contact is readily available from classrooms at all times.  A safety committee is appointed to address all issues as they arise. Elizabethton Police Officers are designated to inspect the perimeter and interior of the school for student safety randomly throughout the week.  6 personnel members are currently CPR trained and certified.  

Transportation to and from school is available by families and by ECS busses.  Currently, 46

ride the bus at West Side. 16 children walk to/from school and 180 students travel by family transportation. Arrivals between 7:30 and 7:55 go to a designated gym or lunchroom area, with breakfast being available for students. Early duty is monitored by teachers.  The principal unloads students daily as they arrive and greeters meet children at the front door for a day of learning.   The school day begins at 8:00 and ends at 2:30.  After school care is provided in the Extended School Program (ESP), which meets in the gym/lunchroom area.

The citizens of Elizabethton support their schools providing appropriate and adequate funding for the implemented programs at all levels.  An expenditure of $8, 157.00 per pupil is above the state average as well as above the regional average.  PTAC works with tremendous effort yearly planning fund raising strategies.  Parent support is of maximum strength at West Side with   parents planning and implementing many majority involved student activities such as Family Reading Night, The West Side/Cyclone Tail –Gate Party, May Day and Field Day.

Operating Budget
The school has limited resources to work with each school year. The total budget for the school year was $39,689.22.  The description of the set accounts were Instructional Materials with $8,004, Textbook with $6,262.47, Custodial Supplies with $3,681.75, Communication with 2,633.00, Administrative Supplies $1, 988.00, Travel and Professional Development with $845.00 and Special Area $15, 657.  The operating budget is monitored monthly with meetings between the bookkeeper and the Principal.  The uniform control manual is used to govern the way money is handled.  The school issues purchase orders so that the Principal can make purchases that promote student achievement.  The school is audited annually and reports are made to the school system about any areas where the school can improve fiscal management. 

West Side School’s “highly qualified”, dedicated and competent professional staff has been vital during the changing administrative years of our school.  Test results support the strengths of our perseverance in educating students.  Teachers are experienced, professionally trained and educated to challenge the developmental needs of each individual learner, enabling them with the responsibilities of reaching his/her fullest potential.  Teachers are open to curricular program changes and receive professional staff development related to differentiated instruction, Four-Blocks, Accelerated Reading, New Zealand Methods, Weikart High-Scope Developmental Learning, Curriculum Mapping, and Learning Focused Strategies.  Teachers attend conferences and workshops in order to implement methods in the classroom.  A team of dedicated paraprofessionals are building blocks to the teamwork exhibited throughout the school and West side would not function as successfully without their input. Certified staff meets the needs of children in order to provide nutrition, cleanliness, and organization for a busy scheduled day.  The efforts of all team beautifully to create an environment absorbed with learning. 

West Side has 23 certified full-time and shared school teachers.  Many teachers, including the principal hold advanced degrees.  Presently, 11 teachers hold Master’s degrees, and 1 ED.S degree.  The majority of the faculty consists of white females (22 females and 1 male).  The certified staff has a combined total of 352 years of teaching with an average of 15.3 years of teaching experiences.  Paraprofessionals have a total of 27 years working with children.  Presently, 2 paraprofessionals have some level of college experience.  2 teacher assistants diligently team with teachers to provide hours of individualized learning. There was no teacher turn over this school year.  All teachers remained in their current placement for the 07-08 school year.

The Teaching Faculty:

Years of     # Teachers/       #Black/White     #Male/Female      # Advanced      #Highly 

Service          Total yrs.                                                                   Degrees          Qualified

0-5               4/11                   0/4                       0/4                             0                      4

6-10             10/79                 0/10                     1/9                             5                     10

11-15           0/0                     0/0                       0/0                             0                       0

16-20           2/40                   0/2                       1/1                             0                       2

21-25           2/47                   0/2                       0/2                             2                       2

26-30           3/83                   0/3                       0/3                             3                       3

31 +             2/69                    0/2                      0/2                             2                       2  

Student Characteristics

The 2007-2008 enrollments for West Side Elementary School are 242.  Approximately 96% (233) of the students are white, with 2 African American, 3 Asian, 3 Hispanic and 1 American Indian making up 4 % of the school population.  

* After School Involvement
The total number of children involved in school based after school care averages 71, with 25 to 30 children attending on a daily basis.  An additional 32 students receive scheduled remediation and enrichment after school or before school as a part of the teacher’s extended contract program.  The Accelerated Reading Program is practiced during these times.  The local Boys and Girls Club provides transportation to their facility with 14 West Side children enrolled. 

* Free and Reduced Lunch Rate

Approximately 35.4% of the student population qualify and take part in the free or reduced lunch program.  West Side saw a sharp drop in the free and reduced lunch rate this year due to the fact that the Early Learning center gained a new identity as a school, and therefore, took several students who qualified for free and reduced lunches.  The drop was from 41.9% to 35.4 percent. 

* Special Education Population Rate

Approximately 22%, 54 out of 242 West Side students have an educational program managed through the Individual Educational Plan (IEP) structure.  This diverse group of students sees inclusion as a daily part of the learning environment. Students are guided through learning in grade level classrooms with 2 rooms being available for usage as planned in his/her IEP. 

* English as a Second Language Population Rate

There are 3 students currently meeting the definition of ESL attending West Side.  These students receive services by our librarian during each school day.  

* Credentialed Teachers
All West Side School teachers are degreed, certified, and highly qualified for their assignment. 

* Attendance Rate

The attendance rate of West Side School over the last five years is approximately 95.6%, which is a .01 % increase over the 2006-2007 school year. 

* Discipline Referrals
West Side’s discipline guidelines are given to students and parents at the beginning of each school year in the Student Handbook. Parents and students are asked to review the guidelines, sign documentation that it has been read, then return the form to school. Additionally, each grade level teacher sends home guideline letters for each individual classroom so that all are informed of a plan.  A new addition in 2006 was the Discipline Referral Sheet which has copies dispersed to parents, teachers, and the principal.  97% of West Side children surveyed believed that school rules are of importance and 100% of parents surveyed find teachers enforcing the school rules. This school year (07-08), the level of office referrals has dropped by 22%.  We feel this is because there has been a consistent discipline program and the fact that a principal has returned to West Side for the first time in six years.

* Parent or Guardian Demographics

Parental and community support is a vital component of the success of our school improvement plan.  West Side’s heritage and reputation has always relied strongly upon the support of these two factors.  Parent pride is yearly felt as halls are filled with the return of family generations to the west end of town and to this school.  Through school history information that was gathered children often echoed that their grandparents and parents went to school at West Side. Family members are invited to eat lunch with their children and grandparents or designated grandparents are invited for a special shopping day during Book Fair week. The west end population is predominantly white, educated and employed. 

Parents are kept informed through classroom notes of field trips and special learning events taking place.  Parent involvement is high and visible mostly in the primary wing where volunteers visit the kindergarten classrooms, daily, weekly and assist with curriculum goals.  

Annual events such as Camp Kindergarten, The Pow-Wow, Kinder-Café, Valentine’s Day Dinner, The Hungry Caterpillar Day, 100th day of school, as well as seasonal parties are observed. All grade levels team with PTAC to provide seasonal parties. First grade adds this year an anticipated Harvest Day.  Each grade level goes on 3 field trips, with a yearly literature based movie being seen school wide. Community displays of building projects line the hall for second graders and attract the curiosity of peers. Fourth graders yearly love the development of habitat projects for the school to observe and learn from. An annual Earth Day is a big event for parents and community as we team together to clean up our school grounds.  Of interest too, is the traditional Monarch Butterfly Project, which adorns the hallway each Autumn in anticipation of the first arrival and release of a monarch butterfly.  This year marked the 89th year that this project has in some way enlightened a child’s learning at West Side School.  As marked in minutes of this component’s meetings, 5th grade stakeholders find projects to be of significant importance to learning at West Side.  The racial and socioeconomic demographics of parents are reported as 97% Caucasian, 2% African American, 1% Asian and Hispanic.  The socioeconomic level is middle to high income.  This is evidenced by our low free and reduced lunch rate.

Community Characteristics
Carter County is nested in the beautiful mountains of East Tennessee.  A rich history exists with neighboring states and welcomes many visitors to the strongly developing bed and breakfast community.  The search for antiques, cooler climates and nature brings people to the area. The Appalachian Trail travels through our mountains and the Blue Ridge Parkway is within close proximity.  

Carter County takes pride in history and chronicles the following information in local author’s work:  
Settled in the late 1760s, Carter County's historical notability is among the most fascinating in the state. Home of the first permanent settlement outside the original 13 colonies and the first majority-rule system of American democracy, the Watauga Settlement at Sycamore Shoals (in what is now Elizabethton) was home to prominent military officials, legislators, and members of the Constitutional Convention. 

Sycamore Shoals, at the convergence of the Doe and Watauga Rivers, was also the site of the largest private land deal in American history. Resulting in the purchase of 20 million acres of land, the Transylvania Purchase marked the beginning of the westward expansion and gave all the lands of the Cumberland Watershed and extending to the Kentucky River to the settlers.

In 1780, 1100 men gathered at Sycamore Shoals before making a 14-day march to King's Mountain, South Carolina, where they confronted and defeated Major Patrick Ferguson's British militia.

Although Elizabethton was established in 1799 as the county seat of Carter County, the town did not have an organized form of government until the early twentieth century. 

The Tennessee legislature appointed a commission of five members, Landon Carter, Reuben Thornton, Andrew Greer, Zachariah Campbell and David McNabb, to establish a county seat including a courthouse and prison.

The committee selected a 50-acre tract at the base of Lynn Mountain, east of the Doe River. Elizabethton was named in honor of Elizabeth MacLin Carter, wife of Landon, for whom the county had been named.

Additionally the physical characteristics of the city show 9.8 sq. miles, possibly growing with annexation areas looked at often. The county consists of 6331 housing units.  Within this is a population of 14,900 according to the 2002 census.  Ninety five point six percent of this group is white with just under thirty percent considered existing at the poverty level.  Elizabethton is an aging community with less than one third of the housing units having school age children.  The city is also considered a bedroom community with 2 major employers forcing citizens to commute to work in many different areas.  The disabled number of city residents has increased over the past several years with different numbers being presented but all well above the state and national average.  Local medical facilities also report a higher than normal incidence of preventable cancer and coronary disease.  

The history of the school system of Elizabethton centers upon its academic and sports program.

While the overall structure of the school system has support it is the scholastic athletic program that provides the focus for the community. A competitive pride harbors a strong community spirit that supports all school activities with many feeder programs into academics, athletics, and band. 

Grants/Awards
West Side received 2 general awards and several donations for the 2007-2008 school year.  Exxon Mobil Community and Learning gave the school a grant for $500.00 to be used for the general purpose fund.  The Carter County Car Club gave the school $200.00 for our reading program.  Several unnamed donors gave gifts totaling $1330.00.  
Total Population of Carter County

                       56,742     Male – 27,574                 Female- 29,168

Age breakdown:     <   15   - 10,007

  16-24   -   7,337

                                 25-44   - 16,465

                                 45-64   - 14,418

                                 65  >    -   8,575

Race/Ethnicity breakdown
                                White                                 -     55,316

                                African American              -          566

                                American Indian/Alaskan  -          112

                                Asian                                  -          146

                                Hawaiian                            -              5

                                Latino                                 -          504

                               Other                                  -          597
Income

Median                    $27,371

<  25                          16,204

25-34 29,834

35-44                         32,787

45-54                         38,140

55-64                         26,995

65-74                         20,843

75  >                          14,173

Major Employers

Sycamore Shoals Hospital                     Snap on Tools
Private Schools

Harvest Christian School                    Apostolic Christian Academy
Marital Status

Males  15> ------------------22,507                              Females      15 >   -------------  24,247

Males not married ---------   5,277                              Females not married ----------    4,134

Males with spouse -------- 13,068                               Females with spouse ---------- 12,948

Males w/out spouse -------      716                               Females w/out spouse --------      816

Males widowed ------------      722                              Females widowed -------------    3,346

Males divorced ------------   2,724                               Females divorced -------------    3,003

# School Enrollment

First- Twelfth ---- 1872

9th-12th  ----------    896

6th-  8th     ----------  462

1th- 5th    ----------    541

P-K        ---------     461  

Parents with School Age Children

25,162



TEMPLATE 1.4: Variety of Academic and Non-Academic Assessment Measures
	List Data Sources 

	TCAP

	TCAP Writing Assessment

	TVASS

	STAR Reading Test


TEMPLATE 1.5: Data Collection and Analysis
	Describe the data collection and analysis process used in determining your strengths and needs.

	At the beginning of the school year, the principal met with all teachers to discuss trends in the data from the year before and TVASS data.  This gave the school a sense of what the focus would be for the year.  The Principal then met with each individual grade level and discussed strengths and weaknesses.  The Turnleaf program was used to look at individual children who did not make grade level gains for the last school year.  All teachers were given a list of students who were considered “at risk” for again not meeting a year’s growth.  Students were then sorted into those who could be “at risk” depending on academic data and non academic data.  These students would be our target group we would focus on for extra help for the upcoming year.  These students were immediately referred for the tutoring program to start the year.  Once students in each grade level were identified and were grouped, the school looked for trends in their data to see if the school had any weaknesses with the most “at risk” children.  We found that reading comprehension and math problem solving were two areas where we could focus instruction for the children.  School wide, math was the area where the school would focus much of its attention for the upcoming year.  To help the school, Connie Smith from the State Department of Education met with our Principal to discuss the data and ways for our school to improve.  During the meeting, Dr. Smith stated that the school would need to work with the highest quintile of children to make the gains that were needed in mathematics.  The school responded by purchasing a new math series to address the issues.  Saxon Math was adopted for the 07-08 school year.  The program addressed the need for a cyclical review and addressed higher order thinking skills that we needed to improve this highest quintile of students.  The school also looked at the amount of special education referrals that were being processed.  The school has decided to implement RTI in order to improve reading for at risk students and reduce the number of special education students.  West Side currently has over 1/5 of its students in special education.  Non-academic data was collected using surveys of parents, students, teachers, and community members.  


TEMPLATE 1.6: Report Card Data Disaggregation
	Report Card Data Disaggregation

	· TCAP Test 

TCAP Tests are administered annually to 1st, 2nd, 3rd, 4th, & 5th grade students.  Analysis of the 2007 TCAP test results for each subject area is as follows:

Reading/Language Arts Data Analysis

The 2007 School Report Card revealed that West Side Elementary received an “A” in reading academic achievement with a three year average NCE of 59 as compared to 59 for the system and 53 for the state. The school’s report card also indicated an “A” in reading/language arts with a Value Added Gain of 2.1 or West Side Elementary and a grade of an “A” for Elizabethton City Schools with a mean gain of 2.6.

Criterion Referenced Test scores for third grade reading/language arts reveal that 3% of our students scored below proficient, while 39% scored proficient, and 58% scored advanced.  Elizabethton City System Scores showed 5% below proficient, 41% proficient, and 54% advanced.  State CRT scores for third grade show 11% of the students scored below proficient, 50% proficient, and 39% advanced.  Fourth grade CRT reading/language arts scores for West Side Elementary reveal that 2% scored below proficient, 41% scored proficient, and 56% advanced.  Elizabethton City System scores were 8% below proficient, 40% proficient, and 52% advanced.  State CRT scores for fourth grade show 12% of the students scored below proficient, 49% proficient, and 39% advanced.  Fifth grade CRT reading/language arts scores for West Side Elementary reveal that 2% of our students scored below proficient, 39% proficient, and 59% advanced.  Elizabethton City scores were 3% below proficient, 46% proficient, and 51% advanced.  State CRT scores for fifth grade show 8% of the students scored below proficient, 51% proficient, and 41% advanced.

Mathematics Data Analysis

The 2007 School Report Card revealed that West Side Elementary received an “A” in math academic achievement with a three year average NCE of 67 compared to 60 for the system and 55 for the state.  The school’s report card also indicated an “A” in math with a Value Added Gain of 5.5 for West Side Elementary and a grade of “A” for Elizabethton City Schools with a mean gain of 1.5.

Criterion Referenced Test scores for third grade math reveal that 6% of our students scored below proficient, while 39% scored proficient, and 56% scored advanced.  Elizabethton City School’s third grade math scores are 6% below proficient, 46% proficient, and 48% advanced.  State CRT scores for third grade math show 12% of the students below proficient, 45% proficient, and 43% advanced.  Fourth grade CRT math scores for West Side reveal that 2% scored below proficient, 24% proficient, and 73% advanced. Elizabethton City’s fourth grade math scores show 8% below proficient, 34% proficient, and 58% advanced.  State CRT scores for fourth grade show 12% of the students scored below proficient, 49% proficient, and 39% advanced.  Fifth grade math scores for West Side School reveal that 2% are below proficient, 32% proficient, and 66% are advanced.  Elizabethton City School’s scores show 3% below proficient, 41% proficient, and 56% advanced.  State CRT scores for fifth grade show 8% of the students scored below proficient, 46% proficient and 47% advanced.  

Social Studies Data Analysis

The 2007 School report Card revealed that West Side received a “A” in social studies academic achievement with a three year average NCE of 65 as compared to 60 for the system and 52 for the state.  The school’s report card also indicated an “A” in social studies with a Value Added Gain of 2.2 for West Side Elementary and a grade of “A” for Elizabethton City Schools with a mean gain of 1.5.

Criterion Referenced Test Scores for third grade social studies reveal that 6% of our students are below proficient, while 31% are proficient, and 27% are advanced.  Elizabethton City Schools’ third grade social studies scores show 7% below proficient, 44% proficient, and 49% advanced.  State CRT scores for third grade show 21% of the students below proficient, 48% proficient, and 31% advanced.  Fourth grade CRT scores for social studies at West Side indicate 0% scored below proficient, 37% proficient, and 63% advanced.  Elizabethton City’s fourth grade social studies scores showed 4% below, 40% proficient, and 56% advanced.  State CRT scores for fourth grade show 15% of the students scored below proficient, 54% proficient, and 31% advanced.  Fifth grade CRT social studies scores for West Side School reveal that 5% of our students are below proficient, 59% are proficient, and 37% are advanced.  Elizabethton City Schools fifth grade social studies scores indicate that 8% are below proficient, 49% proficient, and 43% advanced.  State CRT scores for fifth grade show 18% below proficient, 54% proficient, 28% advanced.

Science Data Analysis

The 2007 report card revealed that West Side School received an “A” in science academic achievement with a three year average NCE of 64 as compared to 60 for the system and 52 for the state.  The school’s report card also indicated an “A” in science with a Value Added gain of 2.9 for West Side and a grade of “A” for Elizabethton City Schools with a mean gain of 1.5.

Criterion Referenced Test scores for third grade science reveal that 0% of our students were below proficient; while 39% are proficient and 61% are advanced.  Elizabethton City Schools’ scores show 5% below proficient, 45% proficient, and 50% advanced.  State CRT scores for third grade show 16% below proficient, 47% proficient, 37% advanced.  Fourth grade CRT science scores for West Side reveal that 7% scored below proficient, 46% proficient, and 46% advanced.  Elizabethton City School’s fourth grade science scores indicate 7% below proficient, 43% proficient and 50% advanced.  State CRT scores for fourth grade science show 18% of the students scored below proficient, 52% proficient, and 30% advanced.  Fifth grade science scores for West Side Elementary reveal that 7% of our students scored below proficient, 46% proficient, and 46% advanced.  Elizabethton City School’s fifth grade science scores indicate that 10% scored below proficient, 51% proficient, and 39% advanced.  State CRT scores for fifth grade show 19% of students scored below proficient, 55% proficient, and 26% advanced.

*West Side has no subgroups with a population of 45 or more students enrolled; therefore no CRT test information is reported.

· 2007 Fifth Grade Writing Assessment:    2006 4.1      2005 4.4        2004:  4.5

This is an “A” on the state report card.  Students at West Side continue to exceed the state average on their writing assessment.

        Value Added Data 
The 2007 value added data shows that students in grades tested earned “A” in the subject areas which include reading/language, math, and science. A “B” was earned in social studies. Students showed a mean NCE gain in math of 5.5 compared to the 2005 gain of 4.1.  The three year average for math is 6.2.   In reading/language arts, the 2007 mean NCE was 59, 2006 score was also 59.  The three year reading/language arts average growth standard is 2.1.  For science the 2006 mean NCE gain was 2.0 and 2007 was 2.9 with a three year average growth standard of 2.9.  Social Studies mean NCE gains show a growth standard of .7 in 2006 and 2.2 in 2007.  The three year average is 2.2 for social studies.     

STAR Reading Test  
The STAR test has been given three times annually to second through fifth grades at West Side.  In the 2007-08 school year, first graders will also be tested.   

Grade two results yielded a pretest mean grade placement score of 1.73.  Results yielded a posttest mean grade placement score of 2.00.  These scores reflected a grade placement change of 0.27.

Grade three results yielded a pretest mean grade placement score of 2.82.  Results yielded a posttest mean score of 3.00.  These scores reflected a grade placement change of 0.18.

Grade four results yielded a pretest mean grade placement score of 3.74.  Results yielded a posttest mean score of 4.00.  These scores reflected a grade placement change of 0.26.  

Grade five results yielded a pretest mean grade placement score of 4.82.  Results yielded a posttest mean score of 5.00.  These scores reflected a grade placement change of 0.18

Non Academic Assessment Measures
· Office Referral Discipline Records

Discipline at West Side School is administered fairly and consistently throughout the school.  Westside teachers have individual discipline programs in their respective classrooms, but all of them mirror the performance objectives stated in the system handbook.  At the beginning of the year, teachers spend time going over behavioral expectations with the students.  Students are often encouraged to help teachers customize system rules to fit the constructs of the classroom.  Records of discipline are kept in the principal’s office.  

· Attendance Information

West Side school meets and exceeds the state guideline for attendance of 93%.  The current attendance rating is 95.8%.  The school follows the attendance policy for ECS.  Currently, the policy requires the school to send a letter to parents after five unexcused absences.  Students who have 10 unexcused absences are referred to truancy council.  Cheryl Pitts is the truancy council representative from West Side.  There are no students currently on truancy council this year.   

· Parent-Teacher Conferences
Parent-Teacher Conferences were held on November 2, 200.  We had a record attendance of 104 parents or guardians who signed in to talk with teachers and staff members throughout the school.  We are happy to have parents involved and active in our school.

· PTAC

Our Parent-Teacher Association Committee meets once each month after school.  Parents, the Principal, and a teacher representative work together to plan fund raising activities, review curriculum, set goals, discuss safety issues, and brainstorm ways to improve the overall educational environment at West Side.
· Family Reading Nights
West Side School has two Family Reading Nights every school year, each with a unique literature related theme.  Attendance is excellent at these events, with parents and students enjoying entertainment, the book fair in the Media Center, and visiting their son’s/daughter’s classroom to read and take Accelerated Reading tests together.  The first Family Reading night for 2006-2007 was held on October 19, 2006 with the theme of Charlotte’s Web.  Approximately 210 parents and students attended.  The second is scheduled for March 20, 2007.  The program will include Media Fair projects prepared by fourth and fifth graders.  

· Parent Volunteer Activities
West Side is fortunate to have many parents who volunteer their time and expertise to the students and faculty.  Parents assist with the annual Tailgate party held each October, chaperone field trips, and serve as media center helpers for the Book Fair and Family Reading Night events.  Parents help with Kindergarten Camp Out day and center time, as well as other special events throughout the grade levels. 
The disaggregated data provided by the state revealed the following information in regards to the groups noted below:

· In reading and language arts, 36 third grade students were tested in 2007. Of this group, 33 were white and 3 were Asian, 14 were males and 22 were females.   Twelve students were economically disadvantaged. Total student scores showed 3% below proficient, 39% proficient, and 58% advanced.  Males were 7% below proficient, 50% proficient and 43% advanced.  Females were 0% below proficient, 32% proficient, and 68% advanced.
· In Mathematics, 36 third grade students were tested in 2007.  Of the group, 33 were white and 3 were Asian, 14 males and 22 females.  Twelve students were identified as economically disadvantaged.  Total student scores showed 6% below proficient, 39% proficient, and 56% advanced.  Males were 14% below proficient, 43% proficient, and 43% advanced.  Females were 0% below proficient, 36% proficient, and 64% advanced.
· In Science, 36 third grade students were tested in 2007.  Of the group, 33 were white and 3 were Asian, 14 males and 22 females.  Twelve students were identified as economically disadvantaged.  Total student scores showed 0% below proficient, 39% proficient, and 61% advanced.  Males were 0% below proficient, 50% proficient, and 50% advanced.  Females were 0% below proficient, 32% proficient, and 68% advanced.
· In Social Studies, 36 third graders were tested in 2007.  Of this group, 33 were white and 3 were Asian, 14 males and 22 females.  Twelve students were identified as economically disadvantaged.  Total student scores show that 6% were below proficient, 31% proficient, and 64% advanced.  Males were 14% below proficient, 36% proficient, and 50% advanced.  Females were 0% below proficient, 27% proficient, and 73% advanced.



TEMPLATE 1.7: Narrative Synthesis of All Data

(Rubric Indicator 1.7)

	Narrative Synthesis of Data

	In reviewing the assessment data several areas of strength were noted.  
West Side school’s promotion and attendance rates exceed federal benchmarks.  One hundred percent of all second through fifth graders completed TCAP testing.  One hundred percent of all economically disadvantaged third, fourth and fifth graders completed TCAP testing.  Fifth Grade Writing Assessment exceeds the state average and earned an “A” on the state report card.  One hundred percent of teachers are highly qualified.    
        Adequate Yearly Progress (AYP)

West Side School is currently in good standing according to federal NCLB guidelines.
 -Ninety-four percent of grades 3-5 students met AYP in math.  This exceeded the state goal of 79%.

-Ninety-six percent of grades 3-5 students met AYP in reading/language.   This exceeded the state goal of 83%.

-Eighty-three percent of grades 3-5 economically disadvantaged students met AYP in math.  This exceeded the state goal of 79%.

-Ninety percent of grades 3-5 economically disadvantaged students met AYP in reading.  This exceeded the state goal of 83%. 

-All identifiable subgroups exceeded AYP in reading and math.

        Criterion Reference Testing (CRT)
Criterion Reference Testing (CRT) 

-All subject scores were above the state score- Math 67 (state 55), Reading/Language 59 (state 53), Social Studies 65  (state 52), and Science 64 (52).

        Value-Added
Value added growth standard scores were slightly lower in 2006 than in 2005 for math in 4th grade (11.4/10.2) and significantly lower in fifth grade (8.4/-3.3).  Reading/Language Arts scores for 2006 were lower for 4th grade (3.8/-0.6), and higher in 5th grade (7.3/9.3).  Fourth graders showed improved 2006 scores in Social Studies (1.6 in 2006/3.8 in 2007).  Fifth grade showed a slight decline (0.6 in 2006/0.1 in 2007).  Science gains also show fourth grade declining from 2.8 gain in 2006 and 1.4 in 2007.  Fifth grade gains were 6.7 in 2006 and 3.4 in 2007.  West Side’s growth standard continues to exceed the state average
Needs 

· Value-Added
· Math gains need to improve for fifth grade.  Fourth grade should improve the Reading/Language arts gain.  Fifth grade Social Studies and science also need improvement.
Non-Academic


Student Promotion

West Side has a high rate of student promotion (99.8%).   Most of the student retentions exist at the early grades where it is believed a student is in need of additional maturation and reading/math skill development.  

Grade Distribution

The examination of student grades indicated that there is a tendency toward higher grades for the students.  Far more of the students were granted the above average grades (A and B) than were assigned the below average (D and F) grades.  There is a tendency for the girl’s grades to be higher than that for the boys
School Attendance 
Student attendance at West Side Elementary School is above the required standard under NCLB.  The school had an attendance rate for 2007-2008 of over 95% but again sub-groups accounted for a significant disproportionate factor.




TEMPLATE 1.8: Prioritized List of Goal Targets

	Prioritized List of Goal Targets

	1. Improve math value added scores in 5th grade from a -8.8 to positive 2.0.

2. Increase value added score in Social Studies from a B to an A.


Component 2

Template 2.1: Beliefs, Common Mission and Shared Vision

 (Rubric Indicators 2.1 and 2.2)

	Beliefs 

	· We believe the educational process is a collaborative responsibility of the student, family, community and the school.

· We believe the school environment should promote respect and personal responsibility for all members.

· We believe each student’s success is measured by ongoing informal and formal assessment tools created to guide instruction and to optimize student learning.

· We believe that West Side utilizes a decision-making process which promotes opportunities for teachers, administrators, parents, and community to work together to advance the school’s mission.

· We believe the students learn in different ways and should be provided with a variety of instructional approaches to support their learning.

· We believe policies should shape a school environment which promotes respect and personal responsibility for all members.

· We believe to further increase student achievement, educators should maintain high standards for professional development and growth reliant upon research based practices.




	Common Mission

	The mission of West Side Elementary is to provide a safe and encouraging environment, in which each child is able to retain the skills necessary to pursue individual academic interests. This school will provide a dynamic, challenging educational program which will promote the development of respectful, responsible lifelong learners. 




	Shared Vision 

	At West Side Elementary School, we envision:

A rich and relevant instructional program based on the needs of students, enabling them to think critically, to solve problems, to communicate effectively and to function as contributing members of a global, technological society.  Additionally we see a collaborative network which includes the home, the school and the community.




Component 3

Template 3.1.a: Curricular Practices

	Current Curricular Practices
	Monitoring is in place for enhancing the quality of curriculum and instruction.
	Curriculum   is prioritized and mapped.________

(identify practice)
	School has established school wide student   achievement   benchmarks.__________

(identify practice)
	School has put in place a grade appropriate cohesive standards based model for literacy. __________

(identify practice)
	School has in place a grade appropriate cohesive standards based model for math.__________

(identify practice)
	School communicates to stakeholders through a variety of media formats. (identify practice)
	School uses the TDOE state approved standards.

(identify practice)

	Evidence of Practice (State in definitive/tangible terms)
	Highly qualified status for all teachers, all NCLB met, TCAP testing data analysis by teachers, publish TCAP data locally, system wide analysis of data.
	Curriculum guides and maps, handbooks, prioritized skills, Essential curriculum and questions. Alignment to teaching basal, system wide grade level curriculum meetings, posting link to standards in planning.
	Test score item analysis, curriculum mapping,
	Benchmark for basal, curriculum mapping,  prioritized standards, and Accelerated Reading Program.
	Scope and sequence skills chart for the Saxon Math Program, benchmarks for Saxon math, curriculum mapping.
	Parent orientation, mid-term report, web site, open house, grade cards, newsletter, TCAP, TVAAS reports.
	Core curriculum, fine arts, special education, curriculum standards in the blueprint for learning provided by the State Board of Education.

	Is the current practice research-based?
	Yes
	Yes
	Yes
	Yes
	Yes
	Yes
	Yes

	Is it a principle & practice of high-performing schools?
	Yes
	Yes
	Yes
	Yes
	Yes
	Yes
	Yes

	Has the current practice been effective or ineffective?
	Effective
	Effective
	Effective
	Effective
	Effective
	Effective
	Effective

	What data source(s) do you have that support your answer? (identify all applicable sources)
	Benchmarks from basal, achievement scores, AYP, STAR reading tests, and school grade card.
	Benchmarks from basal, achievement scores, AYP, STAR reading tests, and school grade card.
	Benchmarks from basal, achievement scores, AYP, school grade card, STAR reading tests.
	Benchmarks from basal, achievement scores, AYP, school grade card, STAR reading test.
	Test scores, summary reports.
	Test scores, parent surveys, conference documentation, report cards, testing documentation.
	Benchmarks from basal, achievement scores, AYP, school grade card, STAR reading test.




	Evidence of effectiveness or ineffectiveness (state in terms of quantifiable improvement)
	All A’s in achievement, AYP
	All A’s in achievement, AYP
	All A’s in achievement, AYP
	High achieving

Students, curriculum

Alignment, A”s in

Achievement.

	Highly qualified teachers, curriculum alignment, A’s in achievement, 
	High achieving students, parent involvement, parent surveys.
	High achieving students, test scores, 

	Evidence of equitable school support for this practice.
	Time, professional development, common planning, cross grade level planning, system wide grade level planning.
	Benchmark from basal, achievement scores, AYP, school grade card, STAR reading test.
	Benchmark from basal, achievement scores, AYP, school grade card, STAR reading test.
	Professional development, cross grade level meetings, uninterrupted blocks of time, instructional groupings to meet individualized needs.
	Professional development, cross grade level meetings, uninterrupted blocks of time, instructional groupings to meet individualized needs.
	School handbook, mid-term reports, school calendar, newsletters, web site, parent conference days.
	High quality Music, Art, Performing Arts Programs, Special Education, financial support.

	Next Step (changes or continuation)
	Continue
	Continue
	Continue
	Continue
	Continue
	Continue
	Continue


Template 3.1.b: Curriculum Gap Analysis

	Curriculum Gap Analysis - Narrative Response Required

	“What is” The Current Use of:  TIME, MONEY, PERSONNEL And OTHER RESOURCES  

(How are we currently allocating our time, money, personnel and other resources and building capacity around understanding and implementing high quality curricular practices?)

· TIME: Time is spent in professional development for all staff members.  These sessions are created for needs seen by the administration and requested by the staff members.  New teachers are given specific professional development opportunities in practices used in our school such as Reading Renaissance, SmartBoard Training and Learning Focused.  Additional training was provided for 4 staff members in reading interventions.    

· MONEY:  Money is spent on professional development from outside consultants as well as provides opportunities to learn about new literacy strategies.  Money is spent on literacy and math materials and software to provide support for students as a whole and also support for students who are below benchmarks.  

· PERSONNEL:  Personnel include two teacher assistants who work with students for additional literacy remediation.  Teacher assistants are used to incorporate and utilize literacy strategies. 

· OTHER RESOURCES:  Teachers are paid through extended contract funding to work with at risk students before or after school to provide additional intervention.  PTAC is continually providing additional funding that allows our teachers to explore new curriculum practices. 

“What Ought to Be” – How Should we be Using Our:  TIME, MONEY, PERSONNEL And OTHER RESOURCES

(How should we be allocating our time, money, personnel and other resources and building capacity around understanding and implementing high quality curricular practices?)

· TIME:  Teachers need to have imbedded professional development that is tailored to specific curricular needs.  School level professional development needs to be offered to address achievement and value added proficiency scores.  The school system needs to include West Side Elementary School in system vertical teams.  These teams can work to align the curriculum to economize teaching time and increase the depth of instruction.  

· MONEY:  Money needs to be allocated for professional development for all staff members including support staff.  The school will set up parameters based on the mission and vision of the school to dictate how money will be spent.  During the fiscal budgetary process line items will be requested to fulfill curricular needs.  

· PERSONNEL:  Personnel will be requested to man the computer lab and assist teachers in the Response to Intervention Program as well as to collect data.  

· OTHER RESOURCES:  The school will continue to conduct fundraisers to increase the balance in general fund.  The school will also solicit revenue from community partners as well as procure funds through grants.   

	Equity and Adequacy:

Are we providing equity and adequacy to all of our teachers? The school and school system consistently and effectively include mandated professional development specifically designed to address the curriculum.

Are we targeting funds and resources effectively to meet the needs of all of our teachers in being effective with all their students? All teachers are provided with high quality, research based materials that meet the needs of all learners.

Based on the data, are we accurately meeting the needs of all students in our school? West Side Elementary School saw gains in every subject area of achievement for the 2007 state report card.




Template 3.1.c: Curricular Summary Questions
 (Rubric Indicator 3.2)

	Curriculum Summary Questions- Narrative Response Required

	What are our major strengths and how do we know?

Our major areas of strength are that we have a mapped, consistent curriculum for our students.  We have effective assessment practices to manage the curriculum and give us data to support decisions with cohort groups, grade levels and individual students.


	Curriculum Summary Questions- Narrative Response Required

	What are our major challenges and how do we know. (These should be stated as curricular practice challenges identified in the templates above, that could be a cause of the prioritized needs identified in component 1.)

One of the major challenges for our school is resources to support the curriculum.  We have no budgeted money for extra curricular support.  We are going to start RTI this school year and the assessments that go with it.  It is going to be a major challenge with scheduling and assessments.  


	Curriculum Summary Questions- Narrative Response Required

	How will we address our challenges? 

There will be an RTI team appointed in the school.  The team will manage all aspects of RTI and support the teachers.  The school system has asked city council to increase instructional money so that we could support the curriculum better.


TEMPLATE 3.2.a:  Instructional Practices

Template 3.2.a: Instructional Practices
 (Rubric Indicators 3.3 and 3.4)

	Current Instructional Practices
	Differentiated Instruction

	Builds Community Relations and Citizenship

	Uses Assessment and Evaluation Practices


	Flexible Grouping to Meet Needs of  Students


	Education Planning and Reflection of Instructional Strategies


	Extended Learning Opportunities Outside of the Classroom


	Research-Based Instructional Strategies
	

	Evidence of Practice (State in definitive/tangible terms)
	Support Team

RTI-(pre-teaching, individualized reading, data-driven differentiation),

AR –(Zone of Proximal Development), 

Benchmark Levels,

IEP,

Tutoring,

Hi-Hat ,

Enrichment Class,

Extended summer opportunities,

ELL


	Kiwanis Organization (K-Kids),

Character Education

(Character Counts),

Harvest Day,

Heritage Day,

Family Reading Night, Annual Philanthropy project


	Student Portfolios,

Interdisciplinary Projects,

Integrated Technology,

Individualized Student Data Collection,

Performance Based Assessment,

One-on-one oral assessment,

Annual Achievement testing,

Pre-vocational Assessments,

TCAPS,

TVAAS
	Math and reading grouping for K-5,

Remediation and Intervention Services,

Special Education,

Speech,

Enrichment 

Tutoring
	Common-Grade Level Planning,

Revised school calendar to include designated professional development days,

Professional Development based on RTI requirements,

Leadership team planning,

Instructional and Extra-curricular committees 
	RTI Intervention Tiers 1, 2, and 3 multiple times per week.

ESP-Extended School Program,

Before/after school tutoring,

Homeless Program,

4th grade Friday Afternoon Club,

Before school and Saturday AR time


	Saxon math program K-5

Scott Foresman Reading Street reading program,

Specialized Program Individualizing Reading Excellence reading intervention program

Linda Mood Bell

	Is the current practice research-based?
	yes
	yes
	yes
	yes
	yes
	yes
	yes

	Is it a principle & practice of high-performing schools?
	yes
	yes
	yes
	yes
	yes
	yes
	yes

	Has the current practice been effective or ineffective? 
	effective
	effective
	effective
	effective
	effective
	effective
	effective

	What data source(s) do you have that support your answer? (identify all applicable sources)
	Benchmarks from basal, Achievement scores, AYP, School grade card, STAR reading tests
	Few disciplinary referrals, Behavior plans
	Interdisciplinary projects, integrated technology, Saxon Oral and Written Assessments, Accelerated Reader Diagnostic report
	Benchmarks from basal, Achievement scores, AYP, School grade card, STAR reading tests
	Master school schedule, New System wide calendar, Year-to-year evaluation of data (TCAP/ TVAAS)
	AYP, Student Grade Cards, Progress reports
	SPIRE fluency assessments, Benchmarks from basal, Saxon Assessments, K-1 Brigance screening tool

	Evidence of effectiveness or ineffectiveness (State in terms of  quantifiable improvement)
	Performance data
	School Climate data
	Outcome of all data sources
	Benchmarks from basal, Achievement scores, AYP, School grade card, STAR reading tests
	TCAP/TVAAS, SIP system wide professional development
	AYP targets were made in all areas
	Performance data

	Evidence of equitable school support for this practice
	Professional development, financial
	Quarterly PTAC meetings, weekly faculty meetings
	Professional development, funding
	Personnel, funding
	SIP, system wide-professional development, 
	Funding, personnel
	Professional development, funding

	Next Step (changes or continuations)
	Facilitate and continue professional and financial support, implementation of RTI pilot school, implementation of new curriculum standards
	Continue K-KIDS, Character Counts, Family Reading nights, continue to develop the West Side’s Walkavation –Hydration- Motivation, and special community events
	Research new assessment methods, provide funding for professional development
	Increase communication between grade levels, special education teachers, special area teachers and administration
	Evaluate 2007 data and secure funding for identified areas, provide increased staff development through added professional development days in the new calendar
	Provide Extended summer opportunities for ELL students, continue successful implementation of the Homeless Program, continue afterschool tutoring and summer school programs
	Continue professional development, update technology equipment, charting, comparing, monitoring of RTI reading data targeting individual student/classroom/grade-level/ system-wide level


Template 3.2.b: Instructional Gap Analysis
	Instructional Gap Analysis - Narrative Response Required

	“What is” The Current Use of:  TIME, MONEY, PERSONNEL And OTHER RESOURCES  

(How are we currently allocating our time, money, personnel and other resources and building capacity around understanding and implementing high quality instructional practices?)

· TIME- West Side’s principal attends central office meetings/workshops and state and federal seminars to acquire knowledge of changing laws, programs, and new research in the field of education. West Side’s teachers use their time attending professional development opportunities that better ensure proper time allocation of researched based instructional programs.  West Side teachers set aside ninety minutes of uninterrupted researched based instruction daily.  Teachers are using time to teach a system-wide researched based math program.  West Side teacher spend time collaborating with system-wide grade level teachers to curriculum map, ensuring the highest quality education is appropriated per grade level. West Side teachers use this time to ensure all state curriculum standards are met.   West Side teachers in collaboration with system wide teachers used professional development time to develop a scope and sequence that ensures continuity system-wide.  This scope and sequence that was developed alleviates gaps and redundancy in instructional content.
· MONEY- West Side School allocates funds for staff development, books and material fees.  
· PERSONNEL- West Side School has sixteen full time teachers, two full time instructional assistants, one part time instructional assistant, one bookkeeper, and one part time office assistant.  The school administration consists of one building principal.  The principal attends central office meetings/workshops and state and federal seminars to acquire knowledge of changing laws, programs, and new research in the field of education.  The teachers and principal interpret student data, monitor and make recommendations for at-risk students, and plan and implement school wide events through committee groups.
· OTHER RESOURCES- West Side has a full time guidance counselor, one special education teacher, one full time special education assistant, media specialist, physical education teacher.  West Side has the benefit of having two system-wide art and music teachers share their talents with the students weekly.   West Side also has a very active Parent Volunteer base.  Many of West Side parent volunteers play a vital role in the education of West Side students.  West Side’s PTAC is vital in raising funds and supporting our school through community-wide events.  We have established a partnership with local colleges and universities to assist in meeting and up-dating the technology needs of our school.

“What Ought to Be” – How Should we be Using Our:  TIME, MONEY, PERSONNEL And OTHER RESOURCES

(How should we be allocating our time, money, personnel and other resources and building capacity around understanding and implementing high quality instructional practices?)

· TIME- We feel we are using our time in an efficient manner based on completing state and federally required paperwork.  A limited number off administrative staff at our school causes the burden to complete this paperwork to fall on one or two people.  A increase in staff or release time for additional staff would lighten this burden.  

· MONEY- A lack of funding at West Side has always been a tremendous stress.  All of the money that our school can raise at fundraiser is spent to try to keep our school equitable in technology with other schools in our system.  

· PERSONNEL- The lack of funds available at West Side leaves us lacking in instructional assistants in comparison to surrounding schools.  With more personnel and instructional assistants, West Side could better meet the needs of each individual student.  
· OTHER RESOURCES- We need to increase our utilization of local businesses and leaders to provide additional support for our school.


	Equity and Adequacy:

Are we providing equity and adequacy to all of our teachers? Yes, all classroom teachers receive an equal amount of planning time, classroom funding, and instructional assistants to prepare and deliver quality instruction.

Are we targeting funds and resources effectively to meet the needs of all of our teachers in being effective with all their students? Funding is allocated based on the number of students at our schools.  At West Side, we use these funds to effectively to meet the needs of our students. Also, additional resources are provided to meet the needs of at risk students and special education students.

Based on the data, are we accurately meeting the needs of all students in our school? West Side continually monitors and adjusts to the changing needs of our students. However, based on data from grade cards, TCAP, and TVAAS, currently, we are accurately meeting the needs of all students at West Side.



	Instructional Summary Questions- Narrative Response Required

	What are our major strengths and how do we know?

1. High Quality staff development to improve instruction-  Teachers will be provided with additional staff development focusing on differentiated instruction and implementing current RTI (response to intervention) practices, TVAAS data over time, yearly evaluation data

2. Differentiating instruction based on student needs and flexible grouping of students- TVAAS and TCAP 

3. Curriculum mapping- curriculum aligned to the Tennessee Blueprint for Learning- TVAAS and TCAP




	Instructional Summary Questions- Narrative Response Required

	What are our major challenges and how do we know. (These should be stated as instructional practice challenges identified in the templates above, that could be a cause of the prioritized needs identified in component 1.)

Major challenges for West Side Elementary are listed below:

1. RTI Implementation

2. More mobility among school groups as far as ability level

3. Generating specific lesson planning that will deepen the content and increase student achievement.

4. Do instruction with all fidelity.




	Instructional Summary Questions- Narrative Response Required

	How will we address our challenges? 

At West Side Elementary, we will address our challenges by:

· Assessing all students on a weekly basis for reading and literacy with a goal of having all students reading on grade level by third grade.

· Providing reading intervention and additional designated time for the interventions for those students who are identified as at-risk in literacy.

· Provide high quality professional development for continual growth in RTI implementation.

· Providing time and resources for curriculum alignment.




	Current Assessment Practices
	Use Student Assessment that aligns with TDOE standards based curriculum
(identify practice)
	Assessment used to guide instruction in the classroom
(identify practice)
	Uses Authentic Assessment
(identify practice)
	Provides assessment information to communicate with parents, students, and other stakeholders
(identify practice)
	Variety of data points collected to determine student needs
(identify practice)
	Yearly Assessment Review
	Provides Professional Development opportunities in the use of assessment

	Evidence of Practice (State in definitive/tangible terms)
	Teacher-made assessments aligned with curriculum, TCAPs, Weekly Benchmark Tests, STAR reading tests, Saxon Math Assessments: Daily and Bi-weekly, Textbook Unit Assessments, Skills Checks from content standards, Individualized Assessments
	Teacher-made pre-and post-tests, Informal Observations-Running Records, Saxon Math Assessments-Daily Facts Practices, STAR diagnostic reports to determine reading groups, Textbook Unit Assessments
	Portfolios, Oral Evaluation of skills, Project Assessment, Performance Based Assessments, Brigance Tests
	Daily Assignment Pads including teacher feedback, Weekly Folders, Parent-Teacher Conferences, Progress Reports, Phone Calls
	Individualized assessments, Benchmark Tests, STAR reading Tests, AR tests, Teacher-made assessments, Unit Tests, Saxon Math Assessment
	Annual TCAP and TVAAS Data Analysis, Brigance Kindergarten Screening, STAR test reports, Baseline Group Test 
	Learning Focused Workshop

RTI Training Session, RTI-Scott Foresman Meeting

	Is the current practice research-based?
	Yes
	Yes
	Yes
	Yes
	Yes
	Yes
	Yes

	Is it a principle & practice of high-performing schools?
	Yes
	Yes
	Yes
	Yes
	Yes
	Yes
	Yes

	Has the current practice been effective or ineffective?
	Effective
	Effective
	Effective
	Effective
	Effective
	Effective
	Effective

	What data source(s) do you have that support your answer? (identify all applicable sources)
	Information gathered from the above assessment tools, Students show proficient or advanced levels.
	Information based on the above assessment tools
	Information based on the above assessment tools
	Information based on the above assessment tools
	Information based on the above assessment tools
	Annual TCAP and TVAAS Data Analysis
	Teacher Survey, TCAP and TVAAS Data Analysis

	Evidence of effectiveness or ineffectiveness (State in terms of  quantifiable improvement)
	98 percent of students scored proficient or advanced in math on TCAP tests and 97 percent of students scored proficient or advanced in reading and language arts
	98 percent of students scored proficient or advanced in math on TCAP tests and 97 percent of students scored proficient or advanced in reading and language arts
	Promotion rate is 97.1 percent-Teachers use a variety of assessments to ensure students are prepared for the next grade


	Records of attendance at parent-teacher conferences and phone records, weekly progress folders are signed as well as grade cards and progress reports
	98 percent of students scored proficient or advanced in math on TCAP tests and 97 percent of students scored proficient or advanced in reading and language arts
	98 percent of students scored proficient or advanced in math on TCAP tests and 97 percent of students scored proficient or advanced in reading and language arts, students received all A’s on TCAP Criterion Referenced Academic Acheivement
	Promotion rate is 97.1 percent, students received all A’s on TCAP Criterion Referenced Academic Acheivement

	Evidence of equitable school support for this practice
	Funding provided from system and school
	Funding provided from system and school
	Funding provided from system and school
	Funding provided from system and school
	Funding provided from system and school
	Funding provided from system and school
	Funding provided from system and school

	Next Step (changes or continuations)
	Will continue to implement
	Will continue to implement
	Will continue to implement and provide more opportunities for students to demonstrate learning
	Will continue to implement
	Will continue to implement
	Will continue to implement
	Will continue to implement and will seek further opportunities to attend professional development meetings addressing assessment issues


TEMPLATE 3.3.b:  Assessment Gap Analysis

Setting priorities is one way to narrow a school’s improvement focus.  As we know, we have more needs than we have resources.  Priority needs can be identified through a Gap Analysis.  The process will identify the discrepancy, or the gap, between the current state – “What Is” –Which is identified in your practices and – and the desired future state – “What Ought To Be” – which is found in the rubric.  Completing Template 3.3.b (the gap analysis) should help school team members discover “What Ought To Be.”  

Completion of the gap analysis should enable the School Leadership Team to answer the equity and adequacy questions relative to assessment practices, also to be recorded in Template 3.3.b.

Template 3.3.b: Assessment Gap Analysis
	Assessment Gap Analysis – Narrative Response Required

	“What is” The Current Use of:  TIME, MONEY, PERSONNEL And OTHER RESOURCES  

(How are we currently allocating our time, money, personnel and other resources and building capacity around understanding and implementing high quality assessment practices?)

· TIME

Our administration spends a great deal of time attending meetings, conferences, and reviewing professional literature.  Professional development opportunities are provided, training teachers in the understanding and implementation of research-based assessment practices.  Teachers adjust instruction based on training in the use of highly effective assessment strategies.  Grade level teams implement benchmark assessments, identifying students qualifying for academic interventions.
· MONEY

Funds are allocated for professional development activities, books and materials based on per pupil expenditure.  The school provides software and internet-based assessment programs such as the Renaissance Learning Program, STAR Reading, and the Pearson Success program which correlates with the Scott-Foresman Reading Program.  In addition, the school system pays to administer the TCAP test to grades 1-5.  Our school and school system are paying for the components necessary to implement the RTI program.  Currently, money is being used to install a computer lab into the school for sole purpose of assessment, in the implementation of the RTI program.
· PERSONNEL

 The guidance counselor will be putting collecting data for every students by cohort groups, age level, grade level, ethnicity, and other demographics groups.  Every student at West Side will have a personal data folder with all information and reports.  From this data, gap analyses will be formed.  The data will be used to inform instruction. 
· OTHER RESOURCES 

School funds.
“What Ought to Be” – How Should we be Using Our:  TIME, MONEY, PERSONNEL And OTHER RESOURCES

(How should we be allocating our time, money, personnel and other resources and building capacity around understanding and implementing high quality assessment practices?)

Time
     In reviewing teacher surveys, Westside faculty and staff feel they need additional time to provide high-quality assessment practices, more opportunities for differentiated instruction, and more interventions because of the lack of support services.  Teachers do not have adequate professional development opportunities because of the present calendar and school schedule.  Thirty minutes added to each day will provide more opportunity to assess, work with students, meet with intervention teams, and provide more professional development opportunities.  

Money

     Because Westside is not a Title I school, it does not have the same funds available to other schools in the same district.  Additional funding sources should be considered.  The school administrator should seek grants and additional monies from state and local sources.  The funds we have available should be carefully allocated for assessment needs, hiring of additional staff,

 and instructional materials directed at intervention.  A proposed building renovation should be funded by our local and state agencies.  The expanded facility would provide more space, electrical and technological updates, and better security for our staff and students.  The renovation would provide a cleaner and more inviting learning environment, as well as provide areas for individual and small group high quality assessment practices. In addition, Westside could seek to build partnerships with local businesses and industries. These partnerships would be invaluable in the search for outside sources of money.   

Personnel

     Westside School is severely lacking in support staff.  Teachers stated on surveys that one teacher assistant per grade level would be needed to adequately provide assessment, intervention, materials, and instructional support.  A reading specialist, intervention coach, and computer lab instructor are needed to interpret assessment data, provide input into proper intervention strategies and evaluation, and manage and maintain technology equipment.  These additional highly-qualified team members would meet regularly with teachers, students, and parents to insure all state and national mandates are being properly implemented and best practices are utilized.

Other Resources

Our school should collaborate with community members and organizations to creatively solve problems and meet student assessment needs.  Partnerships with local, regional, and national businesses could provide funding, technology, equipment, and volunteers to enhance high quality assessment practices.  Volunteers from the community could be better utilized in school activities or to provide professional development activities for teachers and staff.  Local universities such as Milligan College, ETSU, and Northeast State could provide equipment, student workers, and expertise in the area of assessment.  


	Equity and Adequacy:

Are we providing equity and adequacy to all of our teachers?

Currently, teachers are being treated equally and adequately based on the amount of funding and resources available. Testing materials and data resources are available to all who need them and may be obtained from a variety of sources. 

Are we targeting funds and resources effectively to meet the needs of all of our teachers in being effective with all their students? 

Based on what is available to teachers, they are using these resources to the best of their abilities. However, there is a great deal of improvement to be made. Teachers feel there is a need for more personnel as well as funding for assessments and assessment practices. 

Based on the data, are we accurately meeting the needs of all students in our school?

According to the data from Westside Elementary’s report card, the needs of the students are being met. The promotion rate is ninety-seven percent, and students are scoring ninety-eight percent proficient or advanced in math and ninety-seven percent proficient or advanced in reading and language arts. In addition, students received all ‘A’s’ on TCAP criterion referenced academic achievement. 


Template 3.3.c: Assessment Summary Questions
	Assessment Summary Questions- Narrative Response Required

	What are our major strengths and how do we know?

     The major strengths of Westside Elementary include providing a variety of assessment methods, communicating assessment results effectively to proper stakeholders, and making proper instructional decisions based on information gained from assessments. For example, teachers give students many opportunities to express what has been learned through authentic assessments such as portfolios and oral skills tests and through formal assessments such as benchmark tests and unit tests. In addition, these results are expressed to stakeholders on a daily and weekly basis through assignment pads and weekly folders. Parents are given a progress report during the middle of nine weeks, a grade card at the end of the nine weeks, and several opportunities for parent-teacher conferences. As a result of this data, teachers are able to guide their instruction to meet the needs of all learners. They are able to determine if a skill was mastered by all students or if he or she needs to revisit a lesson for further instruction. All of these are evidence that Westside Elementary’s assessment practices are effective and accurately describe the progress of each student.  




	Assessment Summary Questions- Narrative Response Required

	What are our major challenges and how do we know. (These should be stated as assessment practice challenges identified in the templates above, that could be a cause of the prioritized needs identified in component 1.)

     Some of the major challenges facing Westside Elementary include funding, lack of available partners in the community, and personnel shortages. For example, to effectively assess all students under RTI standards, Westside would need a technology coordinator to administer and schedule the necessary assessments. Also, additional teacher’s assistants would allow teachers to complete more tests in a shorter amount of time and free them from clerical activities in order to focus on individualized assessments. A lack of funding presents many challenges for Westside, such as one grade having to make copies of Saxon Math assessments, while another grade has a workbook for the activities. Since there are not many business partners to collaborate with in the community, it makes it difficult to find outside resources for assessment improvements. These are all challenges Westside is facing, and the faculty and staff are attempting to identify ways to remedy the problems. 


	Assessment Summary Questions- Narrative Response Required

	How will we address our challenges? 

     Recently, Westside faculty and staff are finding new ways of addressing their major challenges. For example, Westside partnered with East Tennessee State University and Northeast State University to gain computers for the new computer lab for use with RTI assessments. Even though the specials teachers were forced to sacrifice their classroom, students and faculty gained access to enough computers for each student in a given class at any given time. In addition, the PTAC at Westside provided funds to purchase Smartboards for several classrooms in the building. Personnel shortages are still a major challenge, but teachers are currently sharing the two available by a given schedule. Each teacher is conscious of the others’ needs, and they accept most of the workload themselves before or after school hours. 


Template 3.4.a: Organizational Practices
	Current Organizational Practices
	Organizational processes increase the opportunity for success in teaching and learning at all schools.
	Organizational practices and processes promote the effective time-on-task for all students.
	School provides continuous professional development for school leaders.
	_School is organized to be proactive in addressing issues that might impede teaching and learning.
	School is organized to engage the parents and community in providing extended learning opportunities for children.

	Evidence of Practice (State in definitive/tangible terms)
	Common Planning
	School Discipline Plan
	High quality researched based
	Tutoring programs
	Family Engagement Activities

	Is the current practice research-based?
	Yes
	Yes
	Yes
	Yes
	Yes

	Is it a principle & practice of high-performing schools?
	Yes
	Yes
	Yes
	Yes
	Yes

	Has the current practice been effective or ineffective?
	Effective
	Effective
	Effective
	Effective
	Effective

	What data source(s) do you have that support your answer? (identify all applicable sources)
	Meeting AYP, TCAP, and Benchmark
	A low number of office referrals
	AYP, TCAP, Bench-mark, and report cards.
	TCAP, AYP, and report cards
	Parent, Community surveys

	Evidence of effectiveness or ineffectiveness (State in terms of quantifiable improvement)
	Effective due to higher achievement scores in all subject areas.
	Discipline referrals dropped by one third.
	Scores on TCAP showed the effectiveness through the gain in all subject areas.
	Scores dictate entrance and exit from program.
	Evidence from parent survey

	Evidence of equitable school support for this practice
	All 2007-2008 teachers have common planning time for the first time.
	All teachers use the uniform time policy from the student handbook.
	All teachers are required to attend and use a sign in sheet.
	All students have the opportunity to attend free of charge.
	All parents and teachers are invited.

	Next Step (changes or continuations)
	Structured planning to involve student achievement sessions per week.
	As referrals drop next school year, we change to a positive discipline model.
	Continue  to provide high quality professional development and develop school level professional development. 
	Implement RTI Response to Intervention     
	Provide parent/community centered activities


Template 3.4.b: Organizational Gap Analysis

	Organizational Gap Analysis – Narrative Response Required

	“What is” The Current Use of:  TIME, MONEY, PERSONNEL And OTHER RESOURCES  
· TIME- Faculty meetings are held on Friday Mornings.  This planning session is a chance for the leadership team to meet and discuss upcoming events.  
· MONEY- There is no budget for organizational matters, but the principal has a budget for clerical support so that all stakeholders can be informed of events that are important to the school.
· PERSONNEL- All teachers are a part of various committees to help the school.  This helps organize the events that go on everyday. 
· OTHER RESOURCES The PTAC organization creates and sends a newsletter quarterly to parents to discuss events at the school.  We have quarterly meetings at night so that parents can attend meetings and learn what the goals are for the school.
“What Ought to Be” – How Should we be Using Our:  TIME, MONEY, PERSONNEL And OTHER RESOURCES

(How should we be allocating our time, money, personnel and other resources and building capacity around understanding and implementing high quality organizational practices?)

· TIME- Time might better be spent with large after school meetings and less frequently.  This would give better time to organize the time of teachers for events rather than having to meet so often.  We simply found that one meeting a month will be sufficient.
· MONEY- We asked that more money be put in communications funds so that we can better inform stakeholders.  We should be updating our new website this next school year to inform parents of what is going on at West Side.  
· PERSONNEL- We should make an organizational chart that lists all events and who is responsible for those events in the workroom so that we can better keep track of events and all of the aspects of the event.
· OTHER RESOURCES- We will continue to ask PTAC for help and will include them in the upcoming management of RTI.


	Equity and Adequacy:

Are we providing equity and adequacy to all of our teachers? Yes, all stakeholders are invited to all meetings so they can be informed about what is happening.
Are we targeting funds and resources effectively to meet the needs of all of our teachers in being effective with all their students? Yes, but we need more funds to adequately involve stakeholders in the change of this organization.
Based on the data, are we accurately meeting the needs of all students in our school? Yes, all stakeholders are being informed and involved in the school.



TEMPLATE 3.4.c:  Organization Summary Questions

The following summary questions are related to organization.  They are designed as a culminating activity for your self-analysis, focus questions discussions, and findings, regarding this area.  

 

Template 3.4.c: Organization Summary Questions

 (Rubric Indicator 3.8)

	Organization Summary Questions- Narrative Response Required

	What are our major strengths and how do we know?

1. We have frequent communication about school events.
2. We have ways for all stakeholders to be involved in the educational process.

3. Parents and other stakeholders are involved in all aspects of the school.

4. There is a set organizational structure for the school.


	Organization Summary Questions- Narrative Response Required

	What are our major challenges and how do we know. (These should be stated as organizational practice challenges identified in the templates above, that could be a cause of the prioritized needs identified in component.
1. There is a lack of funding to support the organizational structure of the school.

2. There is a lack of parental involvement at times.

3. There is awareness of curricular changes, but we need to meet with parents and thoroughly explain the RTI process.

4. There needs to be mobility for all children so they are able to increase academic success.



	Organization Summary Questions- Narrative Response Required

	How will we address our challenges? 

1. We have requested more funds from city council.
2. We are going to invite parents in to classrooms more so we can increase the amount of parent support for the school.

3. We are going to schedule meeting about RTI during the evening next school year.

4. We are going to rework the schedule so that students can attend a flex reading/math time where children will be ability grouped in the school and can receive high quality instruction in reading and math on their personal level.


Component 4
	GOAL 1 – Action Plan Development

	Template 4.1 – (Rubric Indicator 4.1)                                                                                                                                                                        Revised DATE: 4/15/08              

	Section A –Describe your goal and identify which need(s) it addresses.  (Remember that your previous components identified the strengths and challenges/needs.)

	Goal
	Improve math value added scores in 5th grade from a -8.8 to positive 2.0.

	Which need(s) does this Goal address?
	This goal addresses 

	How is this Goal linked to the system’s Five-Year Plan?
	The 5 year plan calls for improvement in mathematics system wide

	ACTION STEPS – Template 4.2 – (Rubric Indicator 4.2)
	IMPLEMENTATION PLAN – Template 4.3 – (Rubric Indicator 4.3)

	Section B – Descriptively list the action you plan to take to ensure you will be able to progress toward your goal.  Action steps are strategies and interventions which should be scientifically based where possible and include professional development, technology, communication, and parent and community involvement initiatives within the action steps of each goal.
	Section C – For each of the Action Steps you list, give timeline, person(s) responsible, projected cost(s)/required resources, funding sources, evaluation strategy and performance results/outcomes.  (For Evaluation Strategy, define how you will evaluate the action step.)

	
	Timeline
	Person(s) Responsible
	Required Resources
	Projected Cost(s) & Funding Sources
	Evaluation Strategy
	Performance Results / Outcomes

	Action Step
	Implemented Professional development for teachers about math scores
	8/07- Present
	Corey Gardenhour
	TVASS,TCAP Data
	0
	Improvement of instruction through lesson planning, benchmark tests, grades, and TCAP
	Dr. Connie Smith came to our school system and helped me outline areas where we needed to improve.  Teachers were trained on the areas where we could improve.  Teachers made a list of possible students who were in need of more differentiated instruction. We have targeted these students as well as areas where all students were weak.  We set goals for the year and have reviewed benchmark assessments and grades for students. 

	Action Step
	Purchase a new math series that is aligned with  National Math Standards and State of Tennessee Standards
	8/07-9/07
	Corey Gardenhour

Ginger Deloach

Pam Norris
	BEP 2.0 Funds
	30,000
	Increased test scores on TCAP
	Saxon Math was purchased system wide from grades K-8.  Saxon was chosen because it was scientific and research based.  The school system wanted to have a cohesive program.  Our teachers were involved in professional development with Saxon Math. The program was totally different than what we were used to, but the program is comprehensive.  Teachers reported that there was in increased emphasis on numeration and that they would have to supplement the new math program with increased problem solving.  The program was scripted.  Teachers agreed to deliver it from the script to meet fidelity.  Students increased their proficiency on multiplication tables from 82% to 100% of fifth graders knowing all multiplication tables by the start of the second semester.  Students were also included in tutoring programs based on their achievement through extended contract and the homeless program.

	Action Step
	Community/Parent Communication and Awareness
	9/07
	Corey Gardenhour

Jackie Harris

Candace Patai
	School Clerical
	$15
	Increase in homework completion, parent teacher conferences, and parents at PTAC meetings.
	Parents were made aware of the math goal and action steps by a letter that went home to them at the beginning of the year.  They were told that math would be our major focus.  Parent meetings were held with students who were “at risk” so that parents would be aware of what work had to be done.  Data from the TVASS sight allowed teachers to show parents individually where there child was and what the projected score would be for them in the future based on past performance.  The new math program design was shared with parents and our PTAC meeting from which 212 parents attended.  Successive letters were sent to parents to give updates on the progress of students by teachers and the school. 

	Action Step
	Communication
	8/07-8/08
	Corey Gardenhour, Jackie Harris, Kellie Campbell, Lisa Kind, and Jancey Bennett
	School Clerical
	$958
	Parent Survey, Teacher lesson plans,

Grade level meetings,

Grade Cards

Conferences,

Newsletters 


	Parents were contacted to come to the monthly meetings of our PTAC as well as were informed about our math concerns through grade cards, parent teacher conferences, teacher newsletters, school newsletters,

and notes. Teachers used common planning time to share ideas about how to improve math scores.  Grade level meetings were used to identify progress and areas of need. 4th grade was consulted as well to try to establish negative trends that were common between the grade levels.  Special needs IEP’s were evaluated to change time and concentration of goals to meet the needs in math.  IEP meeting were held to discuss ways we could improve the overall program in math.

	GOAL 2 – Action Plan Development

	Template 4.1 – (Rubric Indicator 4.1)                                                                                                                                                                        Revised DATE: 4/17/08              

	Section A –Describe your goal and identify which need(s) it addresses.  (Remember that your previous components identified the strengths and challenges/needs.)

	Goal
	Increase value added score in Social Studies from a B to an A

	Which need(s) does this Goal address?
	It addresses the need to meet positive growth in all subject areas

	How is this Goal linked to the system’s Five-Year Plan?
	The five year plan calls for students to meet AYP and increase achievement and value added scores.

	ACTION STEPS – Template 4.2 – (Rubric Indicator 4.2)
	IMPLEMENTATION PLAN – Template 4.3 – (Rubric Indicator 4.3)

	Section B – Descriptively list the action you plan to take to ensure you will be able to progress toward your goal.  Action steps are strategies and interventions which should be scientifically based where possible and include professional development, technology, communication, and parent and community involvement initiatives within the action steps of each goal.
	Section C – For each of the Action Steps you list, give timeline, person(s) responsible, projected cost(s)/required resources, funding sources, evaluation strategy and performance results/outcomes.  (For Evaluation Strategy, define how you will evaluate the action step.)

	
	Timeline
	Person(s) Responsible
	Required Resources
	Projected Cost(s) & Funding Sources
	Evaluation Strategy
	Performance Results / Outcomes

	Action Step
	Implement Curriculum Mapping Professional Development for all teachers
	8/07-9/07
	Corey Gardenhour

and all teachers


	None
	System Title Funding
	Evaluations at training session and Curriculum Maps

Lesson Plans
	Teachers worked with other teachers from the system to implement curriculum mapping system wide.  Social Studies was mapped from K-5.  Teachers implemented some changes such as increasing fiction and non fiction readers to their social studies curriculum as to implement cross curricular reading skills in Social Studies.  There was also a focus on teaching assessed standards.  All lesson plans were required to have the assessed standards listed to ensure that the curriculum was being taught.

	Action Step
	Technology was implemented by using Brain Pop in classrooms as well as United Streaming.
	8/07 to 4/08
	Pam Norris


	Brain Pop subscription and United Streaming subscription
	System Funds
	Lesson Plans, Teacher Observations
	Teachers used Brain Pop and United Streaming to show video that supported the curriculum.  With the use of Smartboards, teachers also assessed their learning.

	Action Step
	Teachers and parents will be communicated with about Social Studies Goal.
	8/07 to 4/08
	Corey Gardenhour
	None
	$0
	Letters, Parent Survey, Teacher Survey, Student Survey, SIP meetings, Healthy School Meetings, Heritage Day, Harvest Day
	Parents were introduced to some of the information about Brain Pop during parent orientation and parent teacher conferences.  The parent survey yielded information that parents felt that they were communicated with 97% of the time effectively.  Heritage day was implemented to share the heritage of the school and to give students chances to hear history from primary sources.  Harvest day was implemented as a custom for the school as a yearly event to produce community support and an appreciation for local history.

	Action Step
	Community Involvement
	8/07
	Corey Gardenhour PTAC
	None
	School
	Community Meetings about Test Scores
	Test Scores were shared at a community meeting with our PTAC.  Scores and goals for this school year were shared with community and parents at the same meeting.  Community members were involved in TCSPP and the 5 year plan process as well where academic concerns were discussed


Component 5
TEMPLATE 5.1: Process Evaluation
	Evidence of Collaborative Process – Narrative response required

	What evidence do we have that shows that a collaborative process was used throughout the entire planning process?
We have evidence that all teachers and support staff were included in the process as well as parents and community members.  The component teams met with one another throughout the year and collected notes at their meetings.  Also, each component team had a chair which was a part of the overall leadership team.  Each component team was a part of faculty meetings where the information was shared and discussed.  Several of the teams sent out surveys to complete their work.  Parents, teachers, students, and the community were surveyed to gain their perceptions of the success of the school program.


	Evidence of Alignment of Data and Goals – Narrative response required

	What evidence do we have that proves alignment between our data and our goals?

The goals were derived from TCAP achievement and TVASS.  Dr. Connie Smith was consulted about the direction of the school and the system.  We had a planning meeting with the State Department to see where we could improve our school.  We also have completed benchmark tests and gained other data that support these areas of need.


	Evidence of Communication with All Stakeholders – Narrative response required

	What evidence do we have of our communication of the TSIPP to all stakeholders?

The SIP goals and rationale was shared with parents at the first meeting of the school year.  The principal spoke with all of the children about our goals by making a personal visit to each classroom to discuss our goals.  Teachers were a part of many meetings where the information was discussed.  News letters were sent home with students to share about our goals for this school year.  The central office sent our flyers that have information about how to access school improvement plans, the 5-year plan and the TCSPP plan.  School system curriculum issues are also discussed at board meetings each month.


	Evidence of Alignment of Beliefs, Shared Vision, and Mission with Goals – Narrative response required

	What evidence do we have that shows our beliefs, shared vision and mission in Component 2 align with our goals in Component 4?

The mission statement and shared beliefs call for a curriculum that addresses the needs of student learning.  The TCAP is a diagnostic tool which helps the school figure out strengths and weaknesses and how to address the needs of one student or many students in a grade level.  For the school to create a quality education, we must be attentive to trends, individual needs, and above all make sure that every child learns where they are.  Because we used scores provided from the TCAP test to determine the goals we feel comfortable that we have the goals aligned to the state standards as well as the needs of our children.


	Evidence of Alignment of Action Steps with Curriculum, Instruction, Assessment and Organization – Narrative response required

	What evidence do we have that shows our action steps in Component 4 align with our analyses of the areas of curriculum, instruction, assessment and organization in Component 3?

Based on the SIP process we have figured out that we need more money to support instruction.  We also need to have mobility for children so we can create a push for our highest quintile of children.  They as a cohort group are having the least amount of gain.  All of the areas affect student achievement which is what are goals are about.



	Suggestions for the Process – Narrative response required

	What suggestions do we have for improving our planning process?

We would like to always improve our communication with stakeholders.  Although we have seen an increase in parent volunteers this year, we would like for those parents to be more involved in student achievement by helping in classrooms and helping make some of the decisions for the school.  We would also like to move more toward looking at more flexible goals with flexible times.  In past years, we have set goals and have worked toward them, but need more evaluation tools to track student progress.  We are going to implement RTI next year and will be moving more toward keeping data on all students.  This will inform our planning process even more.


 TEMPLATE 5.2: Implementation Evaluation

	Evidence of Implementation – Narrative response required 

	What is our plan to begin implementation of the action steps?

Our plan is to begin the implementation the first day of school for both goals.  The goals will be carried out this school year.  All action steps will be implemented this school year with about 90% being implemented beginning in 8/07.




	Evidence of the Use of Data – Narrative response required

	What is the plan for the use of data?

Data was collected during the first two weeks of school.  Data will be collected on an ongoing basis throughout the year.  Surveys were sent out this school year to collect the needed information.  We will be using the data from TCAP from last school year to start the year and then in October and November will use the new 2007 data.


TEMPLATE 5.3: Monitoring and Adjusting Evaluation
	Evidence of Monitoring Dates – Narrative response required

	What are the calendar dates (Nov/Dec and May/June) when the School Leadership Team will meet to sustain the Tennessee School Improvement Planning Process?  Identify the person(s) responsible for monitoring and the role they will play in the monitoring process.

The school leadership team met every Friday morning starting from August to May.  Because our school is small, all of the other team members met as well to discuss the function of the school and the planning process.  This weekly meeting gave us an opportunity to discuss the school each week and make sure we were meeting our goals.  Those who are in charge of monitoring are Corey Gardenhour, Laura Blevins, Cheryl Pitts and Crystal Vanhuss.


	Evidence of a Process for Monitoring Plan – Narrative response required 

	What will be the process that the School Leadership Team will use to review the analysis of the data from the assessments and determine if adjustments need to be made in our plan?

The leadership team will use data analysis to implement change each nine week period.  Because the leadership team meets every week, new data is discussed there that could possibly impact instruction.  This is especially helpful when dealing with S-Teams, when determining special education, when teachers and administrators go to regional and state conferences, when data on a system level may impact the direction of the system and the school, when new resources may come available from outside sources from the community, when there are changes in personnel during the school year and when there are general changes in school board policy and procedures.   


	Evidence of a Process for Adjusting Plan – Narrative response required

	What will be the process that the School Leadership Team will use for adjusting our plan (person(s) responsible, timeline, actions steps, resources, evaluation strategies) when needed?  The plan for adjustment must first be brought to Mr. Gardenhour and then to the leadership team on the following Friday.  The team will review the item on the floor and will discuss what has to be done.  An evaluation of time, personnel and resources will be discussed and implemented by Mr. Gardenhour and the leadership team.  Then the principal will bring the issue up to the leadership team in a more final form to be discussed further at the next meeting. After the leadership team has agreed that this is what is best for the school, all stakeholders will be informed of the adjustment.  The monitoring committee will work with component teams to make necessary changes to the plan to support the decided adjustment. 


	Evidence of a Plan for Communicating to All Stakeholders – Narrative response required

	How will the School Leadership Team communicate success/adjustments of the plan to stakeholders and solicit ongoing input from stakeholders?

The leadership team will share with component teams the information that will need to change.  If there are questions or concerns from the faculty, they will be expressed at the next leadership meeting.  Once the faculty and staff are certain of the change, outside stakeholders will be notified by all forms of communication that are normally used in the school.  If there is a change to a component, stakeholders both parents and community will be a part of the process of the actual change.  They will have time to ask questions and address the leadership team with approval of Mr. Gardenhour.  The adjustments will then be communicated to all stakeholders in the community through updates at the PTAC meetings, in Healthy Schools meetings and in written form.
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